
Often Down syndrome and behaviour are inter-

twined, this belief lies especially in people who 

are misinformed about Down syndrome. It is not 

ALL children with Down syndrome that experi-

ence challenging behaviour, however it occurs 

and when it can be quite perplexing to parents, 

caregivers and teachers. 

Describing challenging behaviour 

FACTORS THAT CONTRIBUTE 

TO CHALLENGING BEHAVIOUR: 
Communication delays / frustration 
Having communication delays definitely contrib-
utes to challenging behaviour, children not be-
ing able to express how they are feeling, what 
they want or need can be very frustrating. 
Our children, having a developmental and emo-
tional delay, often means they end up reaching 
different emotional points at a later stage.  
 
This can result in a child at 4 or 5 displaying be-
haviours commonly seen in terrible two’s.  
 

Let’s talk about…. 

   Challenging Behaviour 

  

KNOWLEDGE IS POWER 
J U L Y  2 0 1 8  E M P O W E R I N G  F A M I L I E S   

It is that time of the term 

again where we forward to 

you our informative news-

letter sharing knowledge 

related to Down syndrome 

This newsletter will alter-

nate with our quarterly 

newsletter and we aim to 

share researched infor-

mation .  

Please let us know which 

topics you need info on. 

Happy reading :) 

 

Hitting Destroying objects 

Biting Scratching 

Screaming Running 

Self-stimulation be-
haviour 

Hand flapping 
Rocking 

Inappropriate sexu-
al behaviour 
Public masturbation 

Self-damaging be-
haviour 

Head banging 
Hand biting 
Face slapping 

Toileting problems 
 
Soiling 
Wetting 

Pica 
Eating inedible things 
like stones or chalk 

Spitting 

Not being consistant  / feeling sorry  
Grandparent/ stranger/shop assistant ‘Oh, he’s so 
cute’ they say while your child runs madly through 
the store, up ends baskets or sits on someone’s 
lap and licks their face. You “no don’t do that’ 
Grandparent/ stranger/shop assistant ‘no it’s fine, 
leave him be’ Well THAT contributes to challeng-
ing behaviour. You discipline, others see your 
child and feel sorry for them, want to give special 
treatment and without realizing enable this be-
haviour. These scenarios happen all the time, con-
stantly and sometimes you feel like you are 
fighting a losing battle and then you get the call 
from school or THAT grandparent telling you how 
unruly your child has been…. 
 
Puberty 
Your pre-teen acting like a teenager, giving atti-

tude and throwing the occasional tantrum and 

that stubborn gene kicking in more than ever. Yip, 

sounds like puberty… 

WHAT NOW? 

Assess challenging behaviour 
What are the setting events?:  
Conditions, events or situations that increase the 
probability that the behaviour will occur 

 
Environmental events 

Temperature; lighting; seating arrangements; 
noise levels; people in the environment 

 
Biological/medical/personal events 
Illnesses and biological conditions such as: 

 Pain 

 Fatigue 

 Digestive problems 

 Oversleeping/lack of sleep 

 Medication/lack of medication 

 Hunger 
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Social events 
Conditions preceding events 

 Demanding tasks 

 Student has limited access to communica-
tion 

 Unfamiliar situations, tasks or people 

 Unexpected changes in routines 

 Confrontations 

 Too much or too little attention from others 
 
Determine the type of behaviour, the severity of 
the behaviour, the time of day if occurs and the 
frequency of the behaviour 

Functions of challenging behaviour 

 Escape a situation or task 

 Requesting Social attention: I want attention 

 Requesting a tangible:  I want item/activity 

 Sensory feedback: bored/over stimulated 

Solutions (How can we get it right?) 
To manage behaviour Parent participation is key!!! Everybody 
involved with the child or teenager need to buy in and handle 
behaviour manager according to the agreed plan. 

It is all about: 
 Providing clear instructions before activity starts 

 Using visual clues 

 Sticking to the rules/program 

 Look for “whispers” of the problem behaviour 

 Working as a TEAM 
 

Behaviour management  
Our goal is to manage the behavior with physical concrete 
resources which can be replaced with only a gesture later 
 
As children with Down syndrome are visual learners using  
visual cues and resources are key to the success: 

 

Schedules and calendars 

used to organize sequences of time or steps in a task  
 How it works:  Pictorial and written supports that help to: 

 Make the abstract, concrete (e.g., time) 

 Make the unpredictable, predictable (e.g. what comes 
next? who is where?) 

 Make the elusive, understandable (e.g. emotions, spoken 
language) 

 Real objects, photographs, picture symbols and/or written 
words can be used to represent the activities or environments 
(also to show transitions between environments) 
 

Pictures/Gestures: 
assist when communication is delayed and as a visual remind-
er. A Gesture can be used when in a setting where a discussion 
may not work such as in a meeting or church. 
Long discussions often confuses a child so  
Talk less, show more, be consistent 

ENVIRONMENTAL EVENTS Yes No 

Appear to be too hot or too cold     

Appear to be sensitive to noise     

Appear to be sensitive to light     

BIOLOGICAL/MEDICAL/PERSONAL 
EVENTS 

Yes No 

Sleep pattern changed     

Medication were changed/
missed 

    

Has menstrual period     

Appeared/complained of being ill     

Appeared excessively tired/
lethargic 

    

Eating pattern changed/missed a 
meal 

    

SOCIAL EVENTS Yes No 

Was informed of something unu-
sually disappointing 

    

Was refused some requested 
object/activity 

    

Fought, argued, bullied or had 
other negative interactions 

    

Was hurried or rushed more than 
usual 

    

Experienced major changes at 
home 

    

Visitors arrived/failed to arrive     

Appeared excessively agitated     

Appeared in a bad mood (e.g. 
angry or anxious) 
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Contingency Maps 
a visual way to explain consequences 
Goal: to provide information about the 
“current” (i.e., problem) and “desired” behaviour  
We want the student to understand WHY he or she 
should engage in “desired” behaviours 

The key word is: CONSEQUENCE  
 

How to do a contingency map: 
1.Determine what triggers the behaviour which 
would be the reward (Want item, want to go out-
side, attention etc.) 
2. Pinpoint the type of challenging behaviour 
    (screaming, crying yelling, self-injurious behav-

iour, run) 
3. Decide what the consequence will be  
    (teacher gets cross, friends don’t want to play 

with him, time out) 
4. Pinpoint the desired behaviour—What do we 
want to happen (ask for a “break”, item, attention) 
4. Decide what the reward will be (privilege / activi-
ty or praise ) 
 
In short:  If you do this……, this will happen – provide 

information about the “current” (Problem) and then 

the “desired” (behaviour) 

Things to consider when making a contin-

gency map 
 Make the contingency map big enough for the student to 
see. 

 Post the contingency map in a location where the target 
behaviors occur. 

 Explain the contingency map to the student so he under-
stands what it demonstrates and when and how to use it. 

 Use symbols the child understands – pictures, photos, tan-
gibles 

 
Visual clues  

 Let them understand what e.g. “WAIT” means and then give 
them a contingency map 
We have to “talk” to the student in a language he/she understands  
 
Rewards  
Could be anything the child wants and likes 
 
Rewards play a huge part in managing behaviour and the right 
type of reward is vital. Pls stay away from sweets etc. 
 
Music – CD  Tablet  Computer time 
Sticker book  Trampoline Outside 
Outing   Good Family feedback 

Problem behavior Desired behaviour 

Runs, screams, throws – don’t ask for break Participates and then ask for a break 

Teacher gets cross – “thinking corner” Teacher says “you are doing well, teacher smiles 

Consequence - No participation in book reading Participation in book reading 

Conclusion 
Nipping challenging behaviour in the butt is not a quick fix, it takes time, often trial and error, a lot of thinking on your 

feet but most importantly team work. It starts from birth, as does all discipline. It takes hard work and effort and often-

times parents feel as though they are not getting anywhere, taking a step forward and two steps back.  On days when 

you feel overwhelmed, take a breath, tomorrow is another day. It does get better, consistency and team work is key to 

working through challenging behaviour.  


